PAAID 1

Running Head: PAAID (Program Assessment Analysis and Intervention Development)

Program Assessment Analysis and Intervention Development (PAAID)

California State University, Chico

Tara Payano 

Spring 2010

I.  Context for Learning


I am student teaching in a second grade class at One World (pseudo) Elementary School.  One World is a Two-Way Spanish Immersion school.  There are 442 students enrolled at One World, 27 of who are not in the Two-Way Immersion program (the only neighborhood 4th-6th grade class).  46% of the students are of Hispanic/Latino ethnicity, 36% Caucasian, and 18% of other varying ethnicities.  35% are English Learners, and 75% are on the Free or Reduced Lunch Program.  100% of the staff is credentialed.  There are two Second grade classes and one Second/Third combination class.

This Second grade class has 30 students, 11 of whom are ELs (English Learners), 2 of whom are RFEP (Redesignated Fluent English Proficient), and 17 of whom are EOs (English Only).  This means that 17 of the students in this Second grade class are receiving content instruction in their second language – Spanish.  50% of the class is Hispanic/Latino, 43% are Caucasian, and 7% are African-American.  
This Second grade class at One World Elementary School uses Everyday Math, a curriculum developed by the University of Chicago School Mathematics Project and published by Wright Group/McGraw-Hill.  It is a spiral curriculum that focuses on real-life problem solving, balanced instruction, multiple methods for basic skills practice, emphasis on communication, enhanced home/school partnerships and appropriate use of technology (University of Chicago Mathematics Project, 2009).  This curriculum was just adopted in this district this school year and teachers are having a hard time adjusting to it.  It is very hands on and not so paper-and-pencil focused.  In the extremely test focused environment of the schools today, it is hard for teachers to not teach to the test.  

This Second grade class uses Houghton Mifflin’s 2003 Reading curriculum.  This curriculum has a reading book and an accompanying practice book with corresponding pages that match the stories in the text book.  However, the teacher rarely uses the text book.  This Second grade class does centers for Language Arts.  The students are in five leveled groups of six students.  Each morning there are five centers.  One group works in one center for 45 minutes each day, so that at the end of the school week (5 days), the students will have completed all five centers.  One center is focused on the spelling words of the week, one center is looking up a word in the dictionary and any other work sheets the teacher assigns (usually reading passages and responding to them), one group is randomly assigned pages from the practice book that the students should be able to accomplish individually and the other two centers are guided reading in basal readers.  There is often little to no connection between the centers.  There are also reading groups, which are at a separate time from Language Arts and are grouped in levels across the grade level.  The reading group in this second grade class is ten students.  There is no curriculum for this time and the teacher usually has the students read out of a basal reader and respond to the story in some way.      
There is no ELD curriculum that I am aware of in this Second grade classroom.  If one exists, the teacher never uses it.  The students are put in leveled groups across the grade level and each teacher teaches a different group.  The group in this Second grade classroom is 22 students.  The teacher usually has them working out of a test practice book or reads them a story orally and has them respond in writing somehow.  As there is no ELD curriculum, or it is not being used, it is not aligned with the content curriculum.  Even if there was a curriculum, because the students are in groups across the grade levels, it would be extremely difficult to align them with content curriculum in all Second grade classes.

As of now, there are no adaptations or scaffolding of instruction to address the academic language demand of Spanish learners.  The only scaffolding is the scaffolding that allows the traditional model of guided reading, which is used in instruction.  It is mostly addressing academic language when it presents itself in a lesson.      

II. Data Reporting and Analysis
In California, students do not begin to annually take the CST until the end of Second grade.  I do not have current CST scores for my current students.  The will take the CST for the first time this spring.  I have also posted the CST scores for the whole school.  Based on the scores from last year, five percent of the second grade students at One World Elementary School tested in advanced, 18% in proficient, 45% in basic, 23% in below basic, and 8% far below basic in the CST: English Language Arts.  Of all these percents, 7% of ELs tested at proficient and above in English Language Arts.  Fourteen percent of the students at One World tested in advanced, 35% in proficient, 35% in basic, 20% in below basic, and 8% in far below basic for the CST Math.  Of these percents’, 41% of ELs tested at proficient or above in Math.  After discussing this data with my Cooperating Teacher, we realized that Language Arts is a school-wide area of need because the scores are lower.  
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This Second Grade class has eleven ELs.  Of these 11, 18% are at the Beginning level, 18% are at the Early Intermediate level, 55% are at the Intermediate level, 9% are at the Early Advanced level and not one student is at the Advanced level.  
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This Second Grade class is in a Two-Way Immersion school.  However, there are no state standardized scores on which to evaluate the Spanish Learners (or EOs – English Only).  The following is a representation on a battery of classroom evaluations given in the language of instruction, Spanish.  The first graph represents how the EOs (or Spanish Learners) did and the second graph represents how the ELs (who receive instruction in their primary language) did.   
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Previously, writing and spelling were weak areas for both groups.  The cooperating teacher began spelling and writing interventions after the first trimester evaluations.  She used direct instruction to focus on the spelling and a focus on writing everyday to help increase the scores.  After her interventions, both the spelling and writing scores have increased.  However, the teacher did not implement an intervention for reading comprehension. 

Based on the school-wide area of need (Language Arts) and evaluating the class data, an area of need in both languages is Language Arts; more specifically Reading Comprehension.  Reading comprehension is the weakest area of instruction in Language Arts for both groups (ELs and EOs), in both languages.  In focusing on reading comprehension, we will address the following California Second grade Language Arts standards:
2.0 Reading Comprehension: Students read and understand grade-level-appropriate material. They draw upon a variety of comprehension strategies as needed (e.g., generating and responding to essential questions, making predictions, comparing information from several sources). They read grade-level material including a good representation of grade-level-appropriate narrative and expository text (e.g., classic and contemporary literature, magazines, newspapers, online information).  This includes a focus on the following:  
 2.2 State the purpose in reading (i.e., tell what information is sought). 
2.3 Use knowledge of the author’s purpose(s) to comprehend informational text. 
2.4 Ask clarifying questions about essential textual elements of exposition (why, what if, how). 
2.5 Restate facts and details in the text to clarify and organize ideas. 
2.6 Recognize cause-and-effect relationships in a text. 
2.7 Interpret information from diagrams, charts, and graphs. 
2.8 Follow two-step written instructions.

III. Intervention Plan

This school year the students have seen two interventions in the area of Language Arts.  When their assessment scores came back after the first trimester, the teacher implemented direct instruction and repetition as an intervention in spelling.  As a result the student’s assessment scores increased significantly.  The next intervention implemented by the teacher was an intervention in writing.  The teacher implemented direct instruction and focused an extraordinary amount of time on this area.  The student’s scores increased as well.  


My plan for intervention in the area of reading comprehension is to front load academic vocabulary, to use read-a-loud before having the students read the story, as well as to use instructional conversation.  Herrera et. al. support engaging students in discussion about their own lives, making links across cultural experiences, explicitly preteaching vocabulary, making links between native language and English, discussing student’s prior academic experiences, explicitly teaching strategies, providing modeling, and questioning the text from multiple perspectives as ways to increase reading comprehension in students (2010).  All of these strategies are ways to make connections text-to-self, text-to-text, and text-to-world.  I will focus on explicitly teaching vocabulary, making connections across cultural experiences, and questions the text from multiple perspectives.  I will do this through the Language Arts groups that are already established and work with one group everyday as the students do the accustomed centers.  I will begin by focusing on explicitly teaching vocabulary for one week.  After one week I will then begin to also focus on making connections across cultural experiences.  I will do this for two weeks.  After that I will also focus on questioning the text form multiple perspectives for two weeks.  I will then focus one week on authentic assessment because Herrera et. al. also mentions that authentic assessment helps to increase reading assessment (2010).  
IV. Evaluation and Recommendations

The four areas I focused on during the intervention were preteaching vocabulary, making connections across cultural experiences, questioning the text from multiple perspectives, and authentic assessment.  During the five week intervention when I implemented the different strategies, the students generally responded with increased participation in the guided reading groups.  Overall the student's scores increased slightly in reading comprehension.  However, there is no way to assess whether the students gained more than one trimester’s worth of knowledge because the assessments are focused on whether or not the students meet the benchmark.  


During the first week of intervention I focused on front loading, or preteaching, the key vocabulary for each story.  As a result I saw increased participation in the instructional conversation during each reading group, especially in the Spanish as Second Language Learners (SLs).  I also observed that students who were not previously able to answer comprehension questions at the end of the stories, were able to better answer those questions now that they knew the key vocabulary before reading the story.  I continued to front load key vocabulary throughout the five weeks of the intervention.


Beginning in the second week I began focusing on making connections across cultural experiences.  Each reading group is made up of an equal mix of native Spanish speakers and SLs.  This gave me a wonderful opportunity to create instructional conversations that focused on both culture groups (Latino and Anglo).  There are also a few other cultures represented in our class and that gave us another wonderful opportunity to make connections to each story from a third experience.  The most difficult part of this piece of the intervention was teaching the students how to really listen to each other and learn about one another’s experiences.  They were so eager to share their own experiences that many times they were too busy thinking about their own experiences to really hear what their peers were saying.  We used graphic organizers, such as Venn Diagrams and T-Charts, to compare and contrast aspects of a story through different cultural experiences.  I continued to focus on making connections across cultural experiences throughout the following three weeks.  

During the fourth week I began to focus on questioning the text from multiple perspectives.  This was a natural transition from making connections across different cultural experiences.  The students were already somewhat used to looking at a story from different cultural groups, so now they were asked to think of different types of questions these different cultural groups would ask about the story.  I continued this for the fourth and fifth weeks.  


At the end of the five weeks my intent was to create an authentic assessment for the students, however in order to compare scores, I needed to use the same assessment tool the students used to pre-assess them.  This tool was the benchmark reading comprehension test required by the school/district.  This assessment is in a standardized format.  The students read a passage and answered questions about the passage.  This is not the assessment tool I would have like to use, however it still showed that the student's scores increased slightly.  This statement could be misleading.  The student’s scores, on average, increased.  However, this does not necessarily show us that it was caused by the intervention.  If the students continue to learn, their scores should increase slightly with each time they take the assessment.

Ideally, for the student’s scores to continue to increase these strategies need to be consistently applied for a much longer period of time.  A larger focus on authentic assessment also needs to be included in any following interventions.

V.  Work Sample Selection/Rationale


I chose six different students work to represent the class’s assessment scores (attached).  I chose three boys and three girls, as well as three native English speakers and three native Spanish speakers.  I only have their post-assessments because their pre-assessments were misplaced after the scores had been inputted and recorded in the computer.  On each student’s assessment is their pre-assessment score as well as their post-assessment score.  The following is a graph that represents the class-wide data for the reading comprehension pre-assessment and the post assessment, which was the same assessment tool.
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As you can see, the increases in scores are very small.  This is to be expected over a short period of time, as well as with normal growth in students.  The ELs increased from 16% to 18%, while the SLs increased from 63% to 66%.  The larger growth was seen in the Spanish learners, who are receiving Language Arts in their second language.  
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